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I. General Information 

 

Contact Information: 

School Name: Urban Skills Center 
School Director: Jen Swope, M.S. 

Program Coordinator: Jaime Stout, M.A. 
Street: 2225 Camino del Rio South 
City, State, Zip: San Diego, CA 92108 
Phone Number: (619) 243-1325 
E-mail address: jswope@tiee.org 
CDS Code: 37683387078165 
 
School Description 

Urban Skills Center (USC) is a non-public school operated by The Institute for Effective 
Education (TIEE), is Fully Accredited by the Accrediting Commission for Schools, 
Western Association of Schools and Colleges (WASC), is certified by the California 
Department of Education, and is approved to serve foreign students by the U.S. 
Government. Urban Skills Center, a special education transition program for students 
age 18-22, strives to help young adults achieve their maximum potential as members of 
the community by developing vocational and independent living skills, in addition to 
completing their high school education. In order to help students make the transition to 
adult life, we endeavor to create an environment that simulates employment and 
independent living, and fosters personal growth and responsibility.  
 
 



 

 

Urban Skills Center occupies a single floor in a business park across a driveway from 

another TIEE school, COOK Education Center. There are multiple classrooms which 

allows for flexible instructional groups ranging from 1:1 to large group activities. Urban 

Skills Center staff and students use the facilities at COOK Education Center (e.g., 

student kitchen, music studio, dojo, fitness rooms) as needed for student programming. 

Numerous computers and tablets are available for student use for academic work, 

recreational use, and for developing their digital portfolios. TIEE provides the school 

with vehicles for transportation for off-campus outings and vocational training 

opportunities.  

 
Mission Statement 

The Institute for Effective Education (TIEE) is dedicated to education that is unparalleled 
in scope of curriculum, effectiveness of instruction, and pervasiveness of positive 
ambience. To achieve this goal, TIEE is committed to using the principles, methods, 
and facts established by behavioral science research of the highest standard in order to 
educate individuals, whose talents span the full spectrum of ability.  
 

Health, Safety, and Welfare 
Health, safety, and welfare of TIEE’s students, staff, and visitors is of paramount 
concern. TIEE provides a janitorial/custodial staff to maintain cleanliness and good 
repair of its facilities, and budgets funds adequate to provide for the day-to-day 
maintenance and the repair or replacement of worn out or broken equipment.  
 
TIEE has a comprehensive program of Health, Welfare, and Safety practices that 
involve written policies and procedures that are updated based on actual TIEE 
incidents, on insurance carrier requirements, and on information concerning safe 
practices in schools. 
 



 

 

TIEE and School Administrators provide staff members with initial and ongoing training; 
information dissemination to students, parents, and staff members; site visitations by 
loss-control experts; a pro-active Safety Committee that meets monthly to review safety 
practices, to identify hazards, and to perform site evaluations; hazard reporting 
procedures; follow-up of incidents involving harm or potential harm to students and/or 
staff members; and budgeted funds for the repair or replacement of facilities or 
equipment that is deemed hazardous. The principal items for which safe practices have 
been identified in TIEE’s Health, Welfare, and Safety policies and procedures are the 
following: Floors, walkways, play surfaces and their coverings; Stairs and ladders; Tools 
and equipment; Electrical power, power cords, and outlets; Kitchen appliances and 
equipment; Broken or malfunctioning tools and equipment; Heavy objects; Chemicals 
and chemical spills; Hazardous particulates; Cleaning and maintenance; Infestations, 
infections, and illnesses; Visitors and intruders; Miscellaneous student activities; 
Miscellaneous personnel activities; Immunizations; Medication administration as school; 
Severe problem behavior; “Safe response” as emergency intervention for severe 
problem behavior; Child abuse reporting; Release of students; Off-campus travel; 
Operating vehicles; Fire safety; Earthquake safety; Sexual harassment; Blood-borne 
pathogens; and Emergency medical care. 
 

 

Opportunities for Parent Involvement 

Opportunities for parent involvement in school are numerous, including any or all of the 
following: Parent-Teacher Group, Coffee with the Director, IEP process, participation in 
agency tours and transition resource fairs, Person-Driven Plan meetings, student 
performances, telephone contact, volunteer opportunities, parent resource website, 
newsletters, financial support for certain extra-curricular functions, and school-family 
events (e.g., Fall feast). 

 
 
 



 

 

II. Student Demographic Information 
 

Students and Enrollment 

The following figures provide a picture of the student population of Urban Skills Center 
as of October 1, 2019, unless otherwise noted. 
 
Number enrolled:  The figure below shows the total number of students enrolled at 
Urban Skills Center on October 1 and June 1 over the past three school years. 
 

 
 
Urban Skills Center receives referrals for enrollment throughout the school year. 
Referrals are made either by a Local Education Agency (LEA) as their offer of Free and 
Appropriate Public Education (FAPE) for students with disabilities within their district, or 
by parents who wish to enroll their child privately outside the Individualized Education 
Plan process. The intake process begins with a review of records by the School Director 
to determine the identified needs of the student, and whether the school can offer a 
program to meet those needs.  
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Age and gender:  The figure below shows the number of students enrolled at Urban 
Skills Center by age and gender. Please note that students do not enroll at Urban Skills 
Center before they are 18 years of age. 
 

 
 
Ethnicity:  The following figure shows the number of students enrolled by ethnicity for 
the past three school years. We use the Federally-determined category scheme, yet 
permit students to select the ethnicity they believe characterizes them.  
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Disability category: The next figure shows the number of students enrolled by Federal 
qualifying disability category for the past three school years. Students with Autism make 
up the majority of the population served at Urban Skills Center. However, students with 
other disabilities are represented as well. There are no general education opportunities 
at Urban Skills Center. 
 

 
 
 

III. Instructional Staff and Professional Development 
 

Staff members 

The direct-service teaching staff at Urban Skills Center is made up of credentialed 
teachers, licensed related-service providers, and paraprofessional teaching staff 
members. Teachers must hold a preliminary or clear California Education Specialist 
Mild/Moderate and/or Moderate/Severe teaching credential. Intern teachers are required 
to hold an intern credential, and must be currently enrolled in a teacher 
preparation/credential program. Pre-interns are required to hold a substitute teaching 
credential, and must be enrolled in a teacher preparation/credential program. 
Paraprofessional teachers must have a minimum of a high-school diploma. In addition 
to the teaching staff, Urban Skills Center has a Program Coordinator, a credentialed 
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teacher who supervises the teaching staff and monitors student programming and 
progress. The Program Coordinator reports to the School Director through regular 
supervision meetings as well as during regular leadership team meetings. 
 
Professional Development 

Continuous staff training and development is a priority at Urban Skills Center. Many 
professional development opportunities are provided to staff members each year. 
Training and development opportunities include online trainings and webinars (e.g., 
Learning ABA); on-site training and coaching; and attendance at professional 
conferences and workshops, including CABA (Center for the Advancement of Behavior 
Analysis), ABAI (Association for Behavior Analysis International), and CUE (Computer 
Using Educators).  
 
In addition to workshops, trainings, and conferences, staff members are constantly 
coached and given feedback on their daily performance. Coaching sessions are done 
during class time as well as via video. Staff members’ performance is evaluated 
regularly through the use of instructional observations and performance appraisals. 
 
All teaching staff members are evaluated on standards of performance (e.g., 
attendance, dress code, timeliness), fundamentals of instruction, organization and 
materials management, team meeting participation, response to supervision, behavior 
management strategies, and data collection. Professional staff members are also 
evaluated on IEP program development and Behavior Intervention Plans as well as 
coaching and supervision skills. Short-term (month to month) and long-term goals are 
developed for each staff member. Staff members are expected to utilize effective 
instructional strategies with all students. Examples of such strategies include 
antecedent management (e.g., small group instruction, task-presentation at an 
appropriate instructional level for each learner), consequence management (e.g., 
extinction procedures, high rates of praise and payoffs for desirable behavior), and 
teaching appropriate skills (e.g., school-wide procedures).  



 

 

 
IV. Academics and Curricular Focus 

 
Urban Skills Center provides a range of courses appropriate to the grade and present 
levels of our students. Classes include traditional academics, functional and applied 
academics, fine and practical arts, social skills instruction, daily living skills, health 
sciences and self-care, and leisure and recreation. All coursework is aligned with 
Common Core State Standards, and meets the rigorous standards set forth by each 
student’s district of residence. For students pursuing a high-school diploma, Urban 
Skills Center offers high-school level coursework that meets the University of California 
a-g requirements.  
 
Regardless of program focus, students are exited from Urban Skills Center after the 
completion of a high school diploma or at age 22, whichever comes first. There were 
two graduates at the end of the 2019-2020 school year. Of these two students, neither 
completed the requirements necessary to receive a high-school diploma, and instead 
received a certificate of completion from their district of residence. 
 
Related Services:  Many students at Urban Skills Center require additional supports and 
services in order to achieve educational benefit and access curriculum. Speech and 
language pathologists, occupational therapists, and school counselors provide these 
related services in collaboration with teachers in individual and group therapy sessions, 
as well as during push-in and co-teaching opportunities in the classroom. These 
specialists also provide training and coaching to the direct-service teaching staff so the 
strategies can be implemented across activities, allowing for generalization and 
maintenance of skills.  
 

 
V. Transition Services and Post-Secondary Preparation 

 



 

 

Vocational Education  

Vocational education is an important component of the curriculum for all Urban Skills 
Center students. One of the goals of the Urban Skills Center program is to see that 
every student graduates with a transition plan that includes competitive integrated 
employment. While some students may continue to need varying levels of support post 
graduation, every student has the capacity to be a productive member of his/her 
community. Towards that end, Urban Skills Center strives to develop generalized 
employment skills in all students, while at the same time developing specific skill sets in 
employable areas of interest identified by the student. 

 

Generalized Employment Skills 

Generalized employment skills are defined as non-job specific skills that are valued by 
almost all employers, for example, arriving to work on time, dressing appropriately for 
the job, completing assigned tasks, etc. The generalized employment skills taught at 
Urban Skills Center address four major areas: Following established employer policies; 

Completing assigned work; Working with others; & Getting a job.      

        
Specific job competency training 
Research has indicated that persons with disabilities often have very limited job 
opportunities; more specifically, their job training is limited to janitorial tasks. At Urban 
Skills Center, students are offered the opportunity to participate in apprenticeships 
across 9 different vocational categories: Child/Adult Care, Retail, Animal Care, Clerical, 
Janitorial, Inventory Maintenance, Customer Service, Food Service, and Outdoor 
Maintenance. 
 
In addition to the different apprenticeship categories, Urban Skills Center offers 
apprenticeships at different levels of support, starting with on-campus group 
apprenticeships (providing the most teacher support), all the way through the continuum 
to direct-hire positions with an employer.  



 

 

 

 
 

Transition Services          

Preparing students for life after graduation is a critical component of Urban Skills 
Center. Transition services are coordinated by a Licensed Professional Clinical 
Counselor, who is also a Certified Rehabilitation Counselor and certificated in 
Supported Employment and Transition. Students are encouraged to participate in the 
development of their Individualized Transition Plans (ITPs) by holding Person-Driven 
Plan (PDP) meetings. 
 
All students at Urban Skills Center participate in weekly classes to learn all aspects of 
their post-school activities (e.g., continuing education, leisure and recreation, 
employment, independent living, etc.). The emphasis at Urban Skills Center is on 
teaching students to recognize their strengths and limitations and then advocate for 
appropriate accommodations across the various environments and activities in their 
lives.  
 



 

 

COVID-19 Closures and Distance Learning: Due to the COVID-19 pandemic, Urban 

Skills Center closed at the direction of the LEAs beginning on Monday, March 16, 2020, 

and reopened for Distance Learning on Monday, April 6, 2020. The Urban Skills Center 

Distance Learning Plan included the following: 

 
• Teachers provided students and families with weekly activity schedules. These activities 

included tasks related to students’ school schedules and student IEP goals and ITP 
activities, as well as meaningful enrichment activities. 

• Lessons and activities were developed using COOK Education Center’s approved 
curriculum, including Unique Learning Systems, New2You, and other state-approved 
materials. 

• Lessons were shared with students and families using a variety of platforms through G-
Suite (e.g., Google classroom, gmail, Google forms, Google Drive). G-Suite is designed 
to meet stringent privacy, transparency, compliance, and security standards. Teachers 
and related service providers regularly checked in with individual students and parents 
using Zoom, Google Hangouts/Hangouts Meet, email, and/or telephone calls. All contact 
with students and families was logged. 

• Group lessons and activities for students were offered in both synchronous and 
asynchronous formats, through platforms such as YouTube, Facebook Live, Zoom, and 
Google Meetings. These activities were developed and delivered by teachers and 
related service providers, and also utilized direct-service paraprofessionals for delivery 
of lessons and activities.  

• Students and families were asked to regularly submit completed work samples. This was 
done in a variety of ways, depending on the activity, and included submission through 
Google Forms, email, USPS mail, Google Classroom, video samples, or telephone/video 
call. Completed assignments were logged. 

• Participation in distance learning was documented in a variety of ways including 
submission of completed schedules and assignments, and tracking through educational 
software programs, as well as by teacher and parent report. 

• Paraprofessional teachers worked with teachers and related service providers to 
develop instructional supports, such as visual schedules, supplemental lesson materials, 
and video models. 

• Paraprofessionals were used as interpreters for ELL families to support parent 
communication. 

• Paraprofessionals were provided with ongoing professional development and training in 
such areas as behavior management and effective instructional practices. 

• Related service providers (e.g., SLPs, OTs, Counselors) consulted and collaborated with 
teachers in the development of lessons and activities, as well as in the monitoring of 
assignments, and made regular contacts with students and families to provide direct 
services as appropriate/feasible. 

• School counselors were available to provide mental health services and supports to 
students who were eligible for ERMHS services in collaboration with the contracting 
LEA, as needed. 

• Parents were able to request additional support and consultation on their child’s 
Behavior Intervention Plan/Behavior Support Plan with the Behavior Specialist 



 

 

overseeing the plan. The aim of such consultation was to train the parents on strategies 
outlined in the plan as well as to make modifications as appropriate to the home setting. 

• Teaching staff and administrators surveyed students and families regarding access to 
technology (e.g., devices, internet access). Students were offered the option to check-
out a school device as needed. Urban Skills Center administrators were in contact with 
LEAs regarding accessibility issues for students and families.  

• IEP team members from Urban Skills Center were available for participation in meetings 
via telephone, Zoom, or Google Meetings. 

 

This plan remained in place through the end of the 2019-2020 extended school year, on July 29, 

2020. 

 


